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Why a focus on gendered
adolescence matters

Adolescence has powerful impacts on children’s
capabilities. This is in part because of the physical
transformations wrought by puberty, which are
considered second only to those experienced in infancy
and early childhood in terms of their scope and speed,
and in part because of how children’s place in the
family and broader community shifts as they approach
maturity (Viner et al., 2015; Steinberg, 2015; Patton et al.,
2012; UNICEF, 2011a). Given these pivotal life changes
— and with a global adolescent population of more than
1.2 billion (UNICEF, 2011) — it is increasingly recognised
by development community actors that adolescence
represents a very important and unique opportunity to
reap a triple dividend for adolescents now, for their adult
trajectories and those of their children. Indeed, the years
between 10 and 19 are increasingly seen as a critical
window during which to accelerate progress against the
effects of poverty, inequity and discrimination and to

Box 1.1. The SDGs and adolescents

foster positive development trajectories (Sheehan et al,
2017; USAID 2016) (see also Box 11).

Adolescent transitions shape both girls’ and boys’
lives, but often in highly gendered ways. Advancing
understanding of these gendered dimensions of
adolescent experiences is a core aim of The Gender
and Adolescence: Global Evidence (GAGE) research
programme. While our research will involve both girls
and boys, we place a particular focus on the experiences
and capability outcomes of girls because of the ways
adolescent transitions more sharply curtail their
capabilities. Over the course of the second decade of
life, with timing and speed that not only varies between
girls but also can be markedly asynchronous, even within
individuals, girls are transformed by the production of sex
hormones. In additionto the very obvious maturation their
bodies undergo, as they grow taller and heavier, develop
breasts and begin menstruating, the unseen cascade of

The Sustainable Development Goals (SDGs), building on the success of the Millennium Development Goals (MDGs), aim to
direct nations’ and donors’ policy priorities between now and 2030, and drive the allocation of global financial and human
resources. It is increasingly recognised that the SDGs will not be realised without critical interventions to support today’s
generation of adolescents (WHO, 2017; UNFPA, 2016). Whether or not we are able to achieve the goals will depend on how we
impact the lives of adolescents today, and in turn, how they navigate this crucial life-stage between now and 2030, the target

year for the goals.

The Goals have a number of adolescent-focused targets. For example:

» addressing the nutritional needs of adolescent girls (Target 2.2)
ensuring universal access to sexual and reproductive health-care services (Target 3.7)
ensuring that all girls and boys complete free, equitable and quality primary and secondary education (Target 4.1)
eliminating all forms of violence against all girls (Target 5.2), including all harmful traditional practices (Target 5.3)

ensuring sanitation and hygiene for girls (Target 6.2)
achieving decent work for all young people (Target 8.5)
providing access to safe and public spaces (Target 11.7)

ensuring equal access to justice for all (Target 16.3) (UNSD, 2016).

While the SDGs, as compared to the MDGs, better reflect the rights and needs of adolescent girls, this alone is not enough to
ensure that adolescents are adequately visibilised. GAGE is poised to make contributions to monitoring progress towards the
Goals, ensuring that their ‘leave no one behind’ focus becomes reality. While the 17 Goals and 169 targets are now linked to
230 individual indicators, over half of those indicators lack ‘acceptable country coverage, agreed-up methodologies, or both’.
As the development of cutting-edge tools is one of GAGE’s primary foci, the programme can help identify methodologies for
measuring progress for girls.




hormones changes the way their brains function - not
only moving them towards a greater capacity for analytic
rather than concrete thought and making it possible
for them to take on the perspectives of others but also
making them evaluate risks differently and value their
peers’ opinions over those of adults (Crone and Dahl,
2012; Steinberg, 2015; WHO, 20144a; Goddings et al.,, 2014;
Spear, 2013; Blakemore and Robbins, 2012; Romer, 2012;
Breinbauer and Maddaleno, 2005). Within the confines
of their cultural environments, they also begin to assert
their autonomy and independence from their families
(Zimmer-Gembeck and Collins, 2008; Fleming, 2005).
As girls enter and progress through adolescence, the
gendered norms of their socio-cultural environments
also begin to play a heightened role in shaping their
trajectories, with the years of early adolescence found
to be especially important because of the ways in which
social norms' start to become both more rigidly enforced
- espeocially by mothers in some contexts? (Basu and
Acharya, 2016; Basu et al,, 2016) - and more personally
salient (McCarthy et al, 2016; Kagesten et al, 2016;
John et al., 2016; Mmari et al,, 2018). Indeed, emerging
research suggests that the years between 10 and 14
may be a ‘sensitive period’ for sociocultural processing
(Fuhrmann et al., 2015; Blakemore and Mills, 2014; Crone
and Dabhl, 2012). Critically for girls in the Global South,
the years of early adolescence, rather than expanding
their worlds - as is common for boys and for girls in the
Global North - often see them made smaller as they
have to leave comparatively free childhoods and are
forced down the gendered adult pathways of their local
environments (Marcus and Harper, 2015; Watson, 2015;
Watson and Harper, 2013). Girls who have begun to aspire
to a world different from those of their mothers and their

1 Some authors prefer the term ‘gender norms’ as they believe it
better highlights power differentials between women and men
and girls and boys. Given the context of GAGE’s work, we prefer
the more general term ‘social norms’.

2 While mothers have been found responsible for enforcing social
norms on a day-to-day basis, in some contexts fathers and other
male relatives are the ultimate enforcers through acts such as
honour killings (Kulczycki and Windle, 2011; Kulwicki, 2009).
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grandmothers find as their bodies evidence maturity that
they are too often required to leave school and marry,
abandoning not only their educational and occupational
plans but also mobility and friendships (Kyomuhendo
Bantebya et al,, 2013, 2014; Ghimire and Samuels, 2013,
2014; Tefera et al., 2013; Jones et al. 2013, 20144, 2014b,
20163, 2016b). Pressures related to domestic and care
work burdens, sexual purity and family honour and
heightened risks of sexual and gender-based violence
combine to limit girls’ possibilities in ways that often have
lifelong consequences (see discussion below).

After decades during which the concept of
adolescence was largely seen as a Western luxury with
little applicability in the Global South, recent advances
in neuroscience (see Box 1.2) have helped generate new
ways of thinking about the transition between childhood
and adulthood. Not only do we increasingly understand
that puberty has impacts that reach far beyond visible
sexual characteristics, but also we have come to
appreciate that there is more uniformity of experience
thanwe might previously have expected. That said, itisalso
increasingly clear there are marked differences between
ages, contexts and gendered realities that are poorly
understood in terms of how they affect the formation
of girls’ unique identities and capabilities. Focusing on
these differences enables the development community
(including policymakers, practitioners and communities)
to not only better support the immediate needs of
adolescents, thus improving their quality of life during a
critical phase of life, but also to contribute to shaping girls’
capacity to aspire to a better life for the future — which is
an investment that global evidence underscores will pay
off across generations as girls mature into empowered
adult women (e.g. Wodon et al., 2017).
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Box 1.2. The neuroscience of adolescence

Adolescence has long been viewed as a time during which children effectively lose their minds - engaging in impulsive

and risky behaviours at rates far higher than their younger and older peers. Models seeking to explain sensation-seeking
behaviour have traditionally focused on the relatively faster maturation of the subcortical affective (emotional) areas of the
brain compared with the frontal cortical brain (rational) areas. Recent neuroscience, however, has not born this theory out and
has instead begun to concentrate on the interaction of adolescents’ cognitive, affective and social processing. It has found,
for example, that the threats and rewards that adolescents consider most salient are social and that adolescents who have
strong friendships are less sensitive to later experiences of social rejection. There is also evidence that adolescents’ brains
are unigquely sensitive to memory formation. Taken together, these new insights open possibilities for designing interventions

that provide adolescents with relevant learning experiences that help them optimise their development by providing them
with the motivation they need to make smart decisions and helping them develop the emotional insulation that can buffer
them from future stress.

Sources: Crone and Dahl (2012); Fuhrmann et al. (2015).
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GAGE’s conceptual framework:

The 3 Cs framing

Informed by the emerging evidence base on adolescent
wellbeing and development, GAGE’s conceptual
framework takes a holistic approach that pays careful
attention to the interconnectedness of what we call ‘the
3 Cs" Capabilities, Change strategies and Contexts’ in
order to understand what works to support adolescent
girls’ development and empowerment — now and in the
future (see Figure 11). This framing draws on the three
components of Pawson and Tilley’s (1997) approach to
evaluation, which highlights the importance of outcomes,
causal mechanisms and contexts — but we tailor it to
the specific challenges of understanding what works in
improving adolescent girls’ capabilities.

The first building block of our conceptual framework
are capability outcomes. Championed originally by
Amartya Sen (1984; 2004), and nuanced to better
capture complex gender dynamics at intra-household
and societal levels by Marta Nussbaum (2011) and Naila
Kabeer (2003), the capabilities approach has evolved as a
broad normative framework exploring the kinds of assets
(economic, human, political, emotional and social) that
expand the capacity of individuals to achieve valued ways
of ‘doing and being’. At its core is a sense of competence
and purposive agency: it goes beyond a focus on a
fixed bundle of external assets, instead emphasising
investment in an individual's skills, knowledge and voice.
Importantly, the approach can encompass relevant
investments in girls with diverse trajectories, including the
most marginalised and ‘hardest to reach’ such as those
who are disabled or are already mothers.

GAGE’s focus on capabilities is also rooted in the UN
Convention on the Rights of the Child’s recognition of
child rights and emphasises investments in the person
as a whole, including bodily integrity and autonomy;
social connectedness; access to, control over and
use of assets; development of skills and knowledge;

and ability to express voice. It also helps us capture
the dynamic nature of adolescence, during which girls’
capabilities emerge. It recognises that 11-year-old girls
need preparation for the changes their bodies are about
to undergo and are often best reached through play; 15
year olds are struggling with how to manage awakening
sexuality and balance biological and social imperatives;
and 19 year olds are often functional adults who need
pathways to work and parenting classes of their own.

The second building block of our conceptual
framework is context dependency. Our 3 C’s framework
situates girls ecologically and recognises not only that
adolescent girls at different stages in the life-course
face different needs and constraints, but that these
are also highly dependent on girls’ contexts at family or
household, community, state and global levels.

The third and final building block of our conceptual
framework acknowledges that girls’ contextual realities
will not only modify the pathways through which they
develop their capabilities but also determine the
change strategies that can be employed to improve
their capability outcomes. Our ecological approach
emphasises that, in order to nurture transformative
change in girls’ capabilities and broader well-being,
potential change strategies must simultaneously invest
in integrated intervention approaches at different levels,
weaving together policies and programming that support
girls, their families and their communities while also
working to effect system-level change.

In short, the GAGE conceptual framework offers
an analytical approach to unpack how the capability
outcomes of different groups of adolescent girls - in
comparison to those of their male peers - are shaped by
the causal mechanisms embedded in different change
strategies, which are in turn mediated through specific
local, national and global context dynamics.
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Figure 1.1. GAGE 3 Cs Conceptual Framework

IMPACT Improved well-being and opportunities for poor and marginalised
adolescent girls in developing countries
POLICY MAKERS,
ECONOMIC PSYCHOSOCIAL ECT, EDUCATION AND VOICE AND
CAPABILITY EMPOWERMENT WELLBEING OQ;anL/,@ LEARNING AGENCY PRACTITIONERS
AND ANALYSTS:
OUTCOMES —
-_— SEXUAL AND BODILY
—_— REPRODUCTIVE INTEGRITY
HEALTH AND NUTRITION ® .
Use evidence to
STATE ﬁ improve policies and
WY (RURAL |, interventions
s
\'\oUSEHOLO
CONTEXTS Access and engage
WHICH with evidence on
SHAPE GIRLS' T e
CAPABILITIES 112 21314 21617
ADOLESCENT
GIRLS Demand evidence to
plug gaps on ‘what
works’
Draw on GAGE's
rigorous and
- y policy-relevant
CHANGE Empowering Engaging with Supporting :;;r:&t::t% Strengthening St;zg?:;\:;:?g evidence
PATHWAYS girls boys and men parents social norm change school systems services
PROBLEM Inadequate knowledge about what works hinders efforts to effectively tackle
adolescent girls’ poverty and social exclusion
© GAGE programme 2017



353

Capabilities outcomes and

challenges

GAGE’s framework posits two levels of final,
multidimensional outcomes: those that relate to
individual girls’ capabilities and those related to what
Kabeer (2003) calls their ‘collective capabilities’.

1. Individual capabilities

The capabilities approach emphasises investments
in girls as a whole, whereby girls are supported to
develop the functioning (‘being and doing’) that
provides them with the freedom to choose the
kind of life they value (what Sen terms a ‘capability
set) (Sen, 2004; Unterhalter, 2003; Nussbaum,
1997). In addition to recognising the importance of
physical, economic and educational competencies, a
capabilities approach highlights the centrality of girls’
psychosocial well-being and their ability to exercise
agency and voice in terms of setting and achieving
their own goals. GAGE’s focus on capabilities is
especially well suited to capturing the dynamic nature
of adolescence and the ways in which it expands or
limits girls’ ability to realise their full adult potential and
to transit out of poverty sustainably.

2. Collective capabilities
Collective capabilities are group-level capabilities
that emerge through collective action, are often
supported by champions, and refer to forms of
cognitive and practical agency that emerge out of
the social relationships that develop as a result of
sustained interaction (see also Figure 2.2). Collective
capabilities are unlikely to emerge in the absence of
these group interactions and not only help strengthen
individual capabilities but also can ultimately benefit
others who are not personally involved in these

interactions (see Kabeer,2011; Traniet al., 2011; Ibrahim,
2006). Our framework envisions that collectively
empowering girls means that adolescent girls are
made visible on policy and programming agendas-
-from the grassroots to the national level--and
command the attention of both formal and informal
leaders. Their unique needs are no longer hidden in
agendas focusing on ‘children’, ‘youth’ or ‘women’ and
are instead directly heard, acknowledged and met.
It also envisions that community groups and service
providers become aware of the age- and gender-
sensitive needs of adolescent girls, and understand
how age and gender work in tandem to preclude
access to services for girls even where broader
availability is good.

Capability domains

As a result of the physical, emotional, cognitive and
social changes that girls experience over the course of
adolescence, threats to their capabilities become both
broader and deeper - as does the importance of working
with them to tackle these threats. In this next section we
outline six broad capability domains, the challenges that
adolescents in the Global South face in achieving these,
and the positive capability outcomes against which our
research will assess progress over time. For more details
on the sub-outcomes we will measure, please see Annex
1. In doing so, we also recognise that understandings and
experiences of adolescence evolve over time and can
vary significantly across locations (see discussion on
contexts below) and can be shaped significantly through
girls’ own strengths and resilience that contribute to
overcoming the challenges they face (see discussion on
change strategies below).
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Education and learning

This capability domain focuses on the services and
support adolescents have to acquire the cognitive skills
and knowledge they need in order to engage with and
make good decisions in a rapidly changing world.

Challenges adolescent girls face

regarding education and learning

Girls have made tremendous progress over the past

generation in terms of both their access to education and

their schooling outcomes. However, in most Southern
countries they continue to be disadvantaged in terms of:

o Access — with girls still more likely to be out of school
than boys and especially blocked from pursuing non-
traditional fields;

e Substantive access - with even in-school girls lacking
access to the quality education that is necessary to
achieve longer-term gender-equitable outcomes;

e Transitions — with girls in most Southern countries
more likely to be pushed off track than boys by events
such as national exams and movement between
school levels. (see Box 1.3).

Education and learning capability
outcomes that would support
adolescent girls’ development
trajectories

As part of its focus on what works, GAGE research will
assess the following aspects of adolescents’ education
and learning outcomes: whether younger adolescent
girls are regularly attending schools that provide age-
appropriate and gender-responsive quality education,
have access to the resources and services they
need for a positive school experience, have the time
to complete their homework, and have educational
outcomes sufficient to guarantee continued access
to school (e.g. passing scores on national exams). Our
research will explore whether they have confidence in
their own ability to learn and are beginning to set longer-
term goals for themselves with regard to education and
occupation. Similarly, we will assess older girls’ access to
secondary school and vocational training and whether
they are honing their longer-term objectives, realistically
balancing personal aspirations and local reality.

Testimony 1.1. Shaima: My determination and persistence have grown up with me

My name is Shaima.* | am a 19-year-old girl from Gaza, which is very rural and poor. | have
been quadriplegic since birth. | have faced many struggles that at times have seemed too much.
However, as I have grown up, my determination and persistence have grown up too.

My disability has made it difficult for me to get an education. The director at my secondary school initially
refused to accept me, because the school has three floors and no lift system for my wheelchair. | insisted
and my father adapted the school building himself. Even then school was a struggle. | often arrived very
late because of difficulties with transportation. Because | use a wheelchair, drivers don't pick me up, they
Just ignore me at the taxi stations.

Even worse was when other children teased me and refused to be near me because of my disability. At
school, I felt as if | was not a full human being. | cried many times because | got no support from the other
students and my teachers. | got good grades, despite the struggle | faced on a daily basis.

*Names have been changed




Box 1.3. Educational challenges facing adolescent girls

According to the World Bank (2016), across all low- and middle-income countries girls are now more likely than boys to
survive to the last year of primary education (73.7% versus 714% in 2012). Indeed, this pattern holds true even in low-income
countries (56.1% versus 54.2%) and across all regions of the world (ibid). In most low-income countries, however, girls’ early
advantage evaporates with the transition to secondary school — especially for the poorest girls. Across all low-income
countries, 32% of girls of lower-secondary age are out of school, compared with only 29.4% of boys. Similarly, while 37.4% of
girls ultimately complete lower secondary school, 41.8% of boys do so. Overall, only 46.9% of secondary students in low-
income countries are girls. While there is regional variation, with girls in East Asia and the Pacific, for example, actually more
likely to complete lower secondary than boys (92.7% versus 89.3) and girls in Sub-Saharan Africa especially disadvantaged
(84% of girls versus 41.8% of boys completing lower secondary), the prevailing pattern in the Global South is for adolescence
to flatten girls’ educational trajectories more than those of boys - especially for those from the most disadvantaged
households (UNESCO, 2016). There is also evidence that gains in enrolment may be hiding other forms of parental
underinvestment in girls’ education. In India, for example, boys are now significantly more likely than girls to have access to the
private English-language education that produces better educational and occupational outcomes (Nanda et al., 2014; Dercon
and Singh, 2013).

There are many reasons for girls’ uptake of schooling shifting with adolescence. For example, with girls more at risk of
sexual- and gender-based violence as their bodies mature, families keep them home to not only protect them from violence
but also ensure they remain the sexually pure signifiers of family honour that traditional gender norms require (Tefera et al.,
2013; Islam, 2012; Jones et al., 2015a; 2016b; Ghimire and Samuels, 2014, 2014). Furthermore, even where adolescent girls are
permitted to enrol in school, their attendance can suffer because their care-related burdens tend to grow as they become
more capable of substituting their own labour for that of their mothers (Nanda et al., 2013). In Rwanda, for example, while
young adolescent girls (age 10-14) spend about four hours more each week on domestic tasks than do boys (17 hours versus

13 hours), by later adolescence (age 15-19) the gap grows to six hours (21 hours versus 15 hours) (NISR, 2012). Similarly, in
Ethiopia, while 78% of younger girls and 52% of younger boys engage in unpaid domestic labour, for those between the ages
of 15 and 29 rates radically diverge - to 91% versus 48% (CSA, 2014). The cost of school also impacts adolescent girls’ school
enrolment and attendance. Among the poorest rural households in Tanzania, for example, Alcott et al. (2016b) found 80% of
girls had been sent home because they could not pay school fees.

Furthermore, even where girls’ enrolment rates continue to rise, their substantive access to quality education continues to
lag (Vaughan, 2016; Calder and Huda, 2013). In some countries, high teacher absenteeism and growing student-to-teacher
ratios mean enrolment does not translate into teaching — or even that children’s educational outcomes are worsening
(Transparency International, 2013; Woldehanna and Pankhurst, 2014). Lloyd (2009), for example, notes that the quality of
education in many developing countries is so poor that over half young women (currently aged 20-24) who completed third
grade remain functionally illiterate. Indeed, in the African countries included in her sample, fewer than 50% of young women
had achieved literacy at the end of Grade 5. Vaughan (2016) adds that gender-insensitive curricula, teachers’ differential
treatment of girls and boys and educational systems also limit girls’ substantive access, ultimately preventing them from
translating their cognitive and academic gains into broader empowerment (see also Murphy-Graham, 2009; Durrani, 2008;
Stromquist, 2006).

Adolescent girls are also particularly likely to have limited access to the fields of study that would ultimately result in more
lucrative employment. At secondary and tertiary levels they remain largely excluded from science, technology, engineering
and mathematics fields. This pattern holds true for technical and vocational training as well. Not only do girls overall have less
access to employment-oriented training, but also, where they do have access, they tend to be cloistered into more ‘traditional’
fields, such as hairdressing (Vaughan, 2016; UNESCO, 2012; Kabeer, 2009).
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Bodily integrity
This capability domain focuses on adolescent girls’
freedom and protection from gender-based violence
including child marriage, harmful traditional practices,
and other forms of coercion.

Challenges adolescent girls face
regarding bodily autonomy and
integrity
While girls in many Southern countries are at risk of
violence from early childhood - beginning before birth
in countries with strong son preference - the second
decade of life amplifies the threats that girls face (see
also Box 14). Depending on context, adolescent girls are
faced with high odds of:

e Child marriage — which is most often forced by fathers
and other adult family members but is sometimes
‘freely’ chosen;

e Female genital mutilation/cutting and other harmful
traditional practices, often arranged by mothers and
other adult family members;

e Sexual and gender-based violence at the hands of
romantic partners and other family members as well
as community members.

Bodily integrity capability outcomes
that would support adolescent girls’
development trajectories

While acknowledging that risks to girls' bodies vary
tremendously by context, GAGE research will assess
whether both younger and older girls have the knowledge,
skills, resources, and support to resist child and forced
marriage and harmful traditional practices carried out on
girls’ bodies. It will also assess their ability and support to
protect themselves from the broader age-based abuse
and sexual and gender-based violence that is meted out
within their own households, schools, communities and
other institutions. Additionally, we will examine whether
older girls also have tools to protect themselves within
sexual relationships.

Testimony 1.2. Gelila: Trapped in an early marriage to a priest

My name is Gelila.* | am a 13-year-old married girl currently in 5th grade. | was promised in
marriage at the age of 1 to a priest. He is old and | am not happy in my marriage. | am stuck because
my husband would lose his priesthood if he divorced me.

I know that girls should not get married before the age of 18, as | have heard it on television in my
neighbour's house. | know that when girls get married early they are unlikely to live a peaceful life.

I only want to begin life with my husband after | get employed. Even if my family insist on me living with him
now, | would not accept it. | don’t want to drop out of school, | will finish my education.

*Names have been changed
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Box 1.4. Bodily integrity challenges facing adolescent girls

Child marriage remains a significant threat for adolescent girls in many Southern countries. One-third of girls in developing
countries are married before the age of 18 and nearly 10% are married before the age of 15, with girls from the poorest and
least-educated families especially at risk (ICRW, 2016). Rates in some countries are far higher. In Bangladesh, 66% of girls are
married as children and in Nepal and Ethiopia more than 40% are married before adulthood (ibid.). Furthermore, while child
marriage is on the decline in most contexts, there is evidence that it is becoming more common in some conflict-affected
areas, as families struggle to balance the twin demands of economic security and girls’ safety, and rape and forcible ‘marriage’
is used as a weapon of war (Girls Not Brides, 2016; WRC, 2016). Among Syrian refugees in Jordan, for example, rates of
registered child marriage jumped from 12% to 32% between 2011 and 2014 (UNICEF, 2014b).

Where female genital mutilation/cutting and other harmful traditional practices are associated with rites of passage or child
marriage, adolescent girls are at further risk (UNICEF, 2016). In Egypt it is estimated that 80% of girls between the ages of 15
and 19 have been cut (28 too many, 2016), usually in early adolescence (UNICEF, 2014a). Similarly, in Malawi, girls as young
as 10 are forcibly initiated into sex by men known as ‘hyenas’ who are paid to ‘turn them into women’ (Ahmed, 2014; Tonthola,
20106).

Research has found that adolescent girls are especially vulnerable to sexual and gender-based violence, including - when
they are in relationships - intimate partner violence. Indeed, of women who have been sexually victimised, most were
victimised the first time during adolescence (UNICEF, 2014a). Rates of victimisation are staggeringly high: about one in five
older adolescent girls (age 15-19) in Cameroon, DRC and Uganda, for example, have experienced forced sex (ibid.) and 87%
of Bangladeshi girls between the ages of 10 and 18 have experienced ‘eve teasing’ (BNWLA 2010 survey, cited in Islam, 2012).
Indeed, although there are obvious challenges surrounding reported violence versus experienced violence, research suggests
that in some countries sexual and gender-based violence has been markedly worse in recent years as social controls

on women and girls have relaxed and they have begun to move out of their households and into school and employment

in greater numbers. While many families believe child marriage is the best way to protect their daughters from violence,
statistics suggest otherwise. In Nepal, 44% of the perpetrators of violence against adolescent girls are husbands or partners
(UNIECF, 2014a) and in Ethiopia Erulkar (2013) found that the youngest brides were significantly more likely to experience
violence at the hands of their husbands than their older peers, in part because they have had less time to develop the voice
and agency that will allow them to negotiate and resist and in part because they are the most likely to be married to men who
are significantly older than they are. Girls in conflict-affected areas are also highly vulnerable to sexual and gender-based
violence.

Adolescent girls’ own decision-making in some cases heightens their vulnerability to violence. Driven by the cognitive changes
mentioned above, which encourage sensation-seeking and risk-taking but make planning and emotional control challenging
(Steinberg, 2015; WHO, 20144a), girls in some contexts engage in variety of risky behaviours, including sexual relationships

with not only age mates but also the older ‘sugar daddies’ uniquely positioned to exploit them (Kyomuhendo Bantebya et

al., 2013, 2014; Silberschmidt and Rasch, 2001). In Uganda, for example, research has found that girls are involved in sexual
relationships at ever earlier ages, in part because they want money (Kyomuhendo Bantebya et al., 2013, 2014), and that nearly
13% of 15-19-year-old girls have engaged in cross-generational sex outside of marriage (Amin et al., 2013).

While adolescent girls are undeniably victims in this context, as most are using the relationships to mitigate acute poverty
and in all cases they are children in need of protection rather than exploitation, Siloerschmidt and Rasch (2001), working
in Tanzania, observe that adolescent girls are also ‘active social agents’ - albeit with minimal understanding of longer-term
consequences, made worse by the taboos and policy decisions that surround sexual and reproductive health education in
many contexts (see also Parkes, 2016; Hallman et al., 2016).

Source: http.//www.cgdev.org/blog/230-indicators-approv -agenda




Gender and Adolescence: Why understanding adolescent capabilities, change strategies and contexts matters

Physical and reproductive
health and nutrition

This capability domain is concerned with adolescent
knowledge and awareness about their bodies and how
to keep healthy. This includes access to the knowledge,
supplies and services needed to manage menstruation
and protect themselves from sexually transmitted
infections and unplanned pregnancy.

Challenges adolescent girls face
regarding their health and nutrition
Outside of countries with a strong son preference, where
girls’ nutrition and physical health can be compromised
from birth, threats to girls’ physical capabilities emerge
and grow in adolescence (see Box 15) Specifically,
adolescent girls’ vulnerability grows in relationship to
their:

e Nutritional status — given that while their bodies are
growing quickly they lack access to nutrient-dense
foods, especially iron-rich foods after they begin
menstruation. This is particularly dangerous where
adolescent pregnancy is common;

o Menstrual practices - given that taboos often
preclude knowledge and practice of safe sanitation;
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e Reproductive and sexual health - given the risk of
pregnancy and sexually transmitted infections and
their difficulty in accessing health care.

Physical and reproductive health

and nutrition capability outcomes
that would support adolescent girls’
development trajectories

GAGE research will explore the extent to which girls of all
ages have equitable access to nutritious food and quality
health care when they need it. It will also ask whether girls
are able to hygienically manage menstruation without
shame or fear—focusing on the younger girls who have
been largely ignored by existent research. Because girls’
access to sexual and reproductive health car