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The Sustainable Development Goals (SDGs), 
committed to leaving no one behind, include targets 
for people with disabilities on access to education 
(SDG 4), decent work (SDG 8), and reducing 
inequalities (SDG 10). The GAGE research sample 
explicitly includes young people with disabilities' 
so that we can help build the evidence base on the 
hardest-to-reach adolescents. Our findings in Jordan 
underscore the importance of strengthening outreach 
to ensure that the needs and capacities of the most 
vulnerable young people-especially refugees with 
intersecting vulnerabilities-are recognised and 
addressed through policy, services and programmes. 

GAGE research findings 

Compared to their peers without disabilities, adolescents with disabilities are: 
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77% more likely to have been hungry in the 
last month (due to the higher costs associated 
with caring for children with disabilities, which 
leaves less money for food). ··. ..·

···········
·· 

. . 
.. ..
···········

·· 

Their access to quality education is also compromised. Although our survey found that - in our sample'- school 
enrolment rates did not vary between adolescents with and without disabilities, our qualitative work highlighted the 
many physical and social barriers that prevent adolescents with disabilities accessing and continuing in school, 
especially those with more severe impairments. As a 13-year-old Syrian refugee girl with a mobility impairment 
explained: 

My aspiration is to go to school, but I scarcely leave the building . . .  It is hard 

for my mother to carry me down the stairs . . .  I can only look at the other children 

out the window.' Parents of children with disabilities reported that it was 
their own perseverance that drives relatively high enrolment rates. As a Jordanian 

mother, with a 13-year-old son who is blind and a 10-year-old daughter who is deaf 
and blind, explained: 'Even after the school confirmed that she is capable, 

the officials refused to register her . . .  So, I sat on the floor in 

the middle of the office and told them I am not leaving . . . .

Our survey also found that on the whole adolescents with disabilities have poorer learning outcomes than their peers 
without disabilities. Only 33% can read a simple story or subtract (versus 48% and 41 % respectively for those 
without disabilities). Our qualitative findings reinforced survey results and highlighted that outside of the capital city, 
access to specialised educational services (e.g. tuition in sign language of braille) is limited. 

1 Our Jordan sampled included 417 adolescents with disabilities without assistive devices (10.2%) and 707 (17.4%) including adolescents with assistive devices such as eye glasses 

Disability is defined using questions from the Washington Group and includes difficulty in six core functional domains (seeing, hearing, walking, self-care, cognition, and communication) 

2 
UNESCO (2018) reports that in Jordan in 2013, 99.5% of young people age 15-29 with no disability had ever attended school. Among young people with disability, the comparable 
figure was 89. 2 % . (http ://uis. unesco. org/sites/defaulVfi les/docu ments/ip49-ed ucation-disabi I i ty -2018-en. pdf) 




